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Student Needs and Modifications 

 “Monaco” is a student in second period Honors English 10. She does not have an Individualized 

Education Program (IEP) or a 504 Plan, but she does exhibit impulsive behavior in the classroom. She has a 

tendency to yell or blurt out during class discussions, and also gets out of her seat during inappropriate times. 

While out of her seat she will try to engage other students with her antics, such as dancing in the front of the 

room. Even when she remains at her desk for sustained activities, she is often “rowdy” and will goof off or act 

out, disrupting surrounding peers. Her behaviors appear to function as a result of boredom or to garner attention 

from other students. Monaco is obviously a bright young woman, but requires constant engagement as a form of 

self-regulation. Without continual demands built into instruction, Monaco becomes distracted or bored and 

attempts to entertain herself. In turn, the specific modifications made for Monaco during the following poetry 

lesson plan relate directly to instructional pacing, grouping, and physical movement. 

The Lesson 

 As part of the exploration of the Modern era in English 10 the students were required to read and 

analyze The Second Coming, a poem written by William Butler (W.B.) Yeats soon after the end of World War I 

(see Appendix C). Early Modernist poetry such as The Second Coming deals with themes of fragmentation, 

alienation, and annihilation. The original lesson plan focused on techniques that allowed students to practice 

visualizing the poem and identify shifts in tone: the poem was read aloud three to five times times continuously. 

Students were asked to sketch what they pictured in their heads (see Appendix D). Afterwards, students were 

given a copy of the poem (Appendix C) and asked to go back in the text to find and copy down words, phrases, 

and devices that contributed to the poem’s imagery, and ultimately its meaning. Students shared their drawings 

with a neighboring peer and then completed further analysis in pairs or small groups at their desks.  

Although Monaco does not receive special education services, a special education coordinator who 

specializes in co-teaching in English classrooms was consulted in order to strategize appropriate ways to 

minimize Monaco’s impulsive behaviors. She liked the artistic component of the original lesson plan, but 

suggested that the teacher also provide visuals and explanations for some of the more difficult images, like “the 
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widening gyre.” This resulted in the creation of the video clip Prezi for students to have additional visual 

references as necessary. Also, the coordinator explained that it is important—regardless of whether or not a 

student has an IEP—to offer choices and so students have the choice between two prompts on the backside of 

the activity worksheet (one of which included an optional supplementary text, Appendix E). The most critical 

element for Monaco’s types of misbehaviors, though, was to incorporate movement, fast pacing, and group 

work as a preemptive behavior management strategy. In keeping Monaco busy, there would be less time for her 

idle, disruptive activities. This was the reasoning for introducing “Creature card groupings” (Appendix F) to 

force Monaco to be up and moving around the classroom and interacting with her peers constructively. Creating 

randomized groups would make it less likely that Monaco would be able to goof off only with her close friends 

in the class. In addition, some redundancy was eliminated in the modified lesson plan—such as sharing with a 

neighbor and then sharing as a whole class—in order to keep pacing quick and student interest level high. 

Modified Lesson Effectiveness 

In all, the modified lesson plan was a great success. Not only did the second hour students get more 

done, they also did better work. Figure 1 and Figure 2 demonstrate the difference in complexity that a second 

hour student (who received the modified lesson) was able to achieve in the same period of time as a first hour 

student (who received the unmodified lesson). Generally speaking, the more detailed the students were in their 

drawings, the more detailed and descriptive they were in their written answers despite the time constraints of the 

activity. In fact, one student during first hour “cheated” and had the text book open to the poem while he was 

drawing. His illustration of imagery was a direct copy of the Sphinx pictured in the textbook to accompany the 

poem. His resulting analysis was as “dull” as his inspiration-less drawing: “The dull and eerie imagery used 

when talking about the ‘anarchy’ loosed upon the world.” In a reflective entry the day after the lesson was 

presented, the majority of students who took place in the modified lesson made some mention of how they 

really enjoyed or benefited from the visual component of the lesson: either the Prezi videos, drawing, or both. 

This was evident in their work. Figure 3 shows one example of how some students that experienced the 

modified lesson also were more visually dynamic in organizing and expressing their written work. 



MODIFIED LESSON PLAN  
 

4 

 

 

 

Figure 1. Modified lesson student work sample. The attention to detail shown in the drawing is mirrored in the 

detail of the written work. Reprinted with permission. 
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Figure 2. Unmodified lesson work sample. The second prompt was left blank. Reprinted with permission. 

 

Figure 3. Modified lesson written work sample. Some students who received the modified lesson plan were also 

more visually creative in how they presented their written work. Reprinted with permission. 
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Specifically, Monaco was on-task throughout the entire class period and was engaged deeply in the 

work. She was very skillful and meticulous with her imagery sketching (see Figure 4), and drew not just what 

the words said but instead what the words conveyed to her. Although she did not finish scribing her group 

discussions, the teacher observed and overheard Monaco and her group talking at length about the critical 

thinking questions. Monaco herself appeared to be the unofficial facilitator of her group’s discussion, and 

approached the teacher a couple times to clarify some points. 

 

Figure 4. Monaco’s work sample. This figure illustrates her interpretive drawing of imagery in W.B. Yeats’ The 

Second Coming. Reprinted with permission. 

Lesson Refinements 

 Although all targeted behaviors from Monaco were addressed effectively in the modified lesson, there is 

still room for improvement in this lesson, especially in determining proper pacing and grouping. There are 

endless incarnations of what could be done in those areas. One easy accommodation for students would be to 

have them highlight or underline the imagery in the poem instead of having to copy the words and phrases 

down onto their worksheets. Through the reflective writing follow-up, many students requested group 

discussion with only one group scribe instead of each student being responsible for turning in a paper. This 

would work well for students who have difficulty producing writing quickly and efficiently. Another alternative 
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for assessment of student learning would be to have the teacher circulate through each group, asking critical 

questions and gauging the groups’ answers. To further integrate technology, the teacher could create an online 

hypertext of the poem for the students to explore like a WebQuest. This could be completed at home or in the 

computer lab and that way each student’s learning is completely personalized: they can watch as many video 

clips as necessary to understand the images in the poem and reflect on its meaning. Student work could also be 

compiled into a class project where all students upload their visual interpretations and explanations through a 

medium such as VoiceThread. The possibilities for further technology applications are absolutely endless.  
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Appendix A 
Original Lesson Plan 

 
Teacher: Sarah Fullerton Subject: Honors English 10 

Common Core Standard: 
• Reading, Craft and Structure 

4. Determine the meaning of words and phrases as they are used in the text, including figurative and 
connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how 
the language evokes a sense of time and place; how it sets a formal or informal tone).  

Objectives (Explicit):  
• Students will visually depict figurative language in W.B. Yeats’ poem The Second Coming and discuss how 

the imagery affects the tone and meaning of the poem. 
• Students will use their analysis of the imagery and meaning to determine how the poem fits into the category 

of the Modern era. 
Evidence of Mastery (Measurable):  

• Students will submit their artwork and writing to be checked for understanding. 
Key Vocabulary: imagery, mood, tone, Modern poetry 
Materials: 

• Audio recording of The Second Coming (or teacher reading aloud) 
• Class set of student worksheet 
• Class set of copies of The Second Coming (or text book anthology) 
• Prezi of images/video clips related to The Second Coming: http://tinyurl.com/c54eban 

Engage/Set: 
• Teacher will explain the objectives for today’s learning (see above). 
• Teacher will explain how—in real-world writing—authors frequently use strong imagery to engage their 

readers and convey meaning. Students will need to know how to examine this to grasp textual nuances and 
author intent, as well as eventually learn to master this technique in their own writing. 

E
xp

lo
re

 

Teacher Will:  
1. Pass out only the student worksheet. Play 

the audio recording of W.B. Yeats’ The 
Second Coming three to five times. 

2. Pass out the hard copy of The Second 
Coming. Instruct students to fill out the rest 
of the front side of the worksheet quietly 
and independently. 

3. When the majority of the class is finished, 
instruct students to turn to a neighbor and 
share their drawings and examples of 
powerful imagery. 

Students Will:  
1. Draw the images they “see” or imagine as 

they listen to the audio recording of the 
poem. No peeking at the text of the poem! 

2. Fill out the rest of the front side of the 
worksheet independently (writing down the 
words/phrases that inspired their drawings 
and other powerful imagery in the poem). 

3. Share their drawings and examples with a 
neighbor and add more to their lists or 
drawings as they see fit. 

E
xp

la
in

 

Teacher Will:   
1. Ask students to share their drawing or their 

neighbor’s drawing with the class. After a 
handful have shared, take a poll of 
“common themes” among the drawings. 

2. Have the whole class go line by line and 
pull out examples of powerful imagery. 
Show visuals in Prezi. Discuss meaning. 

Students Will:   
1. Listen quietly or share a drawing with the 

whole class. Brainstorm possible common 
themes and take part in the class poll. 

2. Provide examples of powerful imagery line-
by-line. Watch the video clips in the Prezi. 
Make thoughtful connections between 
images and meaning. 
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 Teacher Will:  
1. Instruct students to complete the backside of 

their worksheet with their neighbor. 
Circulate the classroom, answering 
questions as necessary. 

Students Will:  
1. Complete the rest of the worksheet with 

their neighboring peer in class and finish the 
rest for homework.  
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Appendix B 
Modified Lesson Plan 

 
Teacher: Sarah Fullerton 
  

Subject: Honors English 10 
  

Common Core Standard: 
• Reading, Craft and Structure 

4. Determine the meaning of words and phrases as they are used in the text, including figurative and 
connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how 
the language evokes a sense of time and place; how it sets a formal or informal tone). 

Objectives (Explicit):  
• Students will visually depict figurative language in W.B. Yeats’ poem The Second Coming and discuss how 

the imagery affects the tone and meaning of the poem. 
• Students will use their analysis of the imagery and meaning to determine how the poem either relates to the 

Modern era or contemporary society. 
Evidence of Mastery (Measurable):  

• Students will submit their artwork and writing to be checked for understanding. 
Key Vocabulary: imagery, mood, tone, Modern poetry 
Materials: 

• Audio recording of The Second Coming (or teacher reading aloud) 
• Class set of student worksheet 
• Class set of copies of The Second Coming 
• Prezi of images/video clips related to The Second Coming: http://tinyurl.com/c54eban 
• Deck of “Creatures: The Card Game” (http://www.creaturescardgame.com) 

Engage/Set: 
• Teacher will explain the objectives for today’s learning (see above). 
• Teacher will explain how—in real-world writing—authors frequently use strong imagery to engage their 

readers and convey meaning. Students will need to know how to examine this to grasp textual nuances and 
author intent, as well as eventually learn to master this technique in their own writing. 

E
xp

lo
re

 

Teacher Will:  
1. Have each student draw a card from the 

Creatures deck as they walk into class. 
2. Pass out only the student worksheet. Play 

the audio recording of W.B. Yeats’ The 
Second Coming three to five times. 

3. Pass out the hard copy of The Second 
Coming. Instruct students to fill out the rest 
of the front side of the worksheet quietly 
and independently by writing down the 
words and phrases that show powerful 
imagery. 

4. When the majority of the class is finished, 
instruct students to look at their Creature 
card and quickly assemble their creature 
group somewhere in the room (e.g. the head, 
abdomen, and tail of the platypus are a 
group). Students may gather anywhere they 
wish, as long as they can see the front 
board. Help facilitate this transition. 

5. Instruct students to share their drawings and 

Students Will:  
1. Hold onto their mystery card for now! 
2. Draw the images they “see” or imagine as 

they listen to the audio recording of the 
poem. No peeking at the text of the poem! 

3. Fill out the rest of the front side of the 
worksheet independently. 

4. Find and assemble their creature groups 
somewhere in the room as quickly as 
possible. 

5. Share their drawings and examples in their 
creature groups and add more to their lists 
or drawings as they see fit. Come up with a 
common theme and questions about specific 
lines or images. 
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examples of powerful imagery in their 
groups of three. Tell them that as they 
discuss, they should be thinking of a 
“common theme” among their drawings to 
share with the class and any questions. 

Differentiation:   
1. Students are incorporating alternative means of expressing their knowledge: drawing instead of 

writing about imagery, highlighting/underlining key phrases instead of copying them down, etc. 
2. Students are getting up and moving into their groupings and are able to sit wherever they are most 

comfortable (within reason). Groupings are spontaneous and random. 

E
xp

la
in

 

Teacher Will:   
1. Have one student from each group quickly 

share the “common theme” in one or two 
words and the questions from their group 
conference. Keep a tally list on the board of 
groups’ questions. 

2. Show the visuals in the Prezi as necessary to 
answer student questions (such as the gyres 
slide). Discuss the images, mood, tone, and 
meaning. 

Students Will:   
1. Listen as each group shares their common 

themes and questions. 
2. Watch the video clips in the Prezi. Make 

thoughtful connections between images, 
mood, tone, and meaning. 

Differentiation: 
1. Pacing is quicker during this portion of the lesson as opposed to the same section in the unmodified 

lesson plan. There is less redundancy in sharing and the video clips in the Prezi are only to answer 
specific student questions.  

E
la

bo
ra

te
 

Teacher Will:  
1. Instruct students to now create their own 

Creature card groups: they can partner with 
any other peers they’d like as long as they 
have a head, an abdomen, and a tail in each 
group (no more, no less!). Aid in transition. 

2. Instruct students to turn to the backside of 
their student worksheet and write their new 
creature team name on the top (i.e. 
“Ocpotadillo” or “Chimtutula”).  

3. Walk around the classroom, monitor student 
progress, and answer questions as 
necessary. 

Students Will:  
1. Create a new Creature group quickly! 
2. Write their team name on the top. 
3. Complete the backside of the worksheet in 

teams and turn it in at the end of the period 
as a team packet. If more time is necessary, 
it will be provided first thing tomorrow. 

 

Differentiation: 
1. Students are once again up and moving and now have some say in the creation of their teams (to an 

extent).  
2. Students are completing the backside in groups and although everyone needs to be writing, the 

group turns in all their papers together as a team for an evaluation of the ideas they collectively 
discussed and presented on paper. 

3. The second (and final question) on the backside gives students a choice between two prompts to 
answer, either comparing the poem to another famous poem (Eliot’s The Hollow Men) in the 
Modern era or to contemporary society. 
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Appendix C 
Student Handout of W.B. Yeats’ The Second Coming 

 

The Second Coming 
William Butler Yeats (1919, pub. 1921) 

 

Turning and turning in the widening gyre 

The falcon cannot hear the falconer; 

Things fall apart; the centre cannot hold; 

Mere anarchy is loosed upon the world, 

The blood-dimmed tide is loosed, and everywhere 

There ceremony of innocence is drowned; 

The best lack all conviction, while the worst 

Are full of passionate intensity. 

 

Surely some revelation is at hand; 

Surely the Second Coming is at hand. 

The Second Coming! Hardly are those words out 

When a vast image out of Spiritus Mundi 

Troubles my sight: a waste of desert sand; 

A shape with lion body and the head of a man, 

A gaze blank and pitiless as the sun, 

Is moving its slow thighs, while all about it 

Wind shadows of the indignant desert birds. 

 

The darkness drops again but now I know 

That twenty centuries of stony sleep 

Were vexed to nightmare by a rocking cradle, 

And what rough beast, its hour come round at last, 

Slouches toward Bethlehem to be born? 
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Appendix D 
Student Worksheet for W.B. Yeats’ The Second Coming 

 
DIRECTIONS | As you listen to the poem being read aloud, sketch the image(s) you see in your mind. 

 
 

NOW | Go back through your hard copy of the poem and find the words/phrases/lines that inspired 

your drawing(s). Please cite line numbers. 

 

 

 

 

NEXT | Write down other examples of strong imagery from the poem and cite the line numbers. 
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EXPLAIN | How does the imagery affects the tone and mood throughout the poem, and ultimately 

help create meaning? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHOOSE | One of the following prompts to discuss and answer below: 

1. Compare Yeats’ The Second Coming to Eliot’s The Hollow Men. The imagery, mood, tone, 
characterization of men/society, endings, etc. are all fair game! 

2. Read the [short] supplementary New York Times article “What W. B. Yeats’s ‘Second 

Coming’ Really Says About the Iraq War” and relate the poem to modern day.  
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Appendix E 
Supplementary New York Times Article for Modified Lesson Choice Prompt 

 

 
 

February 12, 2007 

EDITORIAL OBSERVER 

What W. B. Yeats’s ‘Second Coming’ Really Says 
About the Iraq War 

By ADAM COHEN 

The Brookings Institution, the prominent Washington research organization, just released a report on the Iraq 
war entitled “Things Fall Apart.” When Representative Jim McDermott, Democrat of Washington, took to the 
House floor last year to demand that President Bush present a plan for Iraq, he called his speech “The Center 
Cannot Hold.” Blogs are full of the observation that “the blood-dimmed tide is loosed” in Iraq these days. 

These phrases all come from William Butler Yeats’s “Second Coming.” Yeats’s bleakly apocalyptic poem has 
long been irresistible to pundits. What historical era, after all, is not neatly summed up by his lament that “The 
best lack all conviction, while the worst/Are full of passionate intensity”? But with its somber vision of looming 
anarchy, and its Middle Eastern backdrop (the terrifying beast Yeats warns of “slouches towards Bethlehem”), 
“The Second Coming” is fast becoming the official poem of the Iraq war. 

The pundits who quote it, though, are picking up on Yeats’s words, but not his world view. As Helen Vendler, 
the great Harvard poetry scholar, and others have pointed out, “The Second Coming” is really two poems. The 
first eight lines are filled with the pointed aphorisms that pundits like so much, while the rest of the poem 
suggests the unpredictability of how history will unfold. This second, less quoted part is the one that speaks 
most directly to the grim situation in Iraq. 

Yeats wrote “The Second Coming” in 1919, an especially dismal moment in history. Europeans were shell-
shocked from World War I, and deeply cynical. Yeats’s homeland, Ireland, was lurching toward civil war. The 
old order in Russia had just been toppled by a revolution that Yeats — who had a fondness for aristocracy — 
feared would spread across the continent and the globe. 

Yeats’s perspective on the world’s troubles was not what many people who quote him today might suspect. For 
one thing, he was not a Christian. He dabbled in theosophy and the occult, and considered Christianity an idea 
whose time had passed. “The Second Coming” is not, as its title and the Bethlehem reference might suggest, an 
account of the return of the Messiah. What is being born is nothing resembling Christ. 

As for his politics, Yeats was hardly a democrat, and he did not care much for “progress” — which makes him 
an odd choice for people who hope to turn Iraq into a vibrant democracy. Yeats was attracted to fascism, and he 
rebelled as a youth against the adults’ talk of progress by 

embracing its opposite. “I took satisfaction in certain public disasters, felt sort of ecstasy at the contemplation of 
ruin,” he once wrote. 

The first eight lines of “The Second Coming,” as Ms. Vendler notes, are the philosophical part of the poem. A 
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rational, thinking observer — a pundit, of sorts — is describing the world in definite, if foreboding, terms. “The 
falcon cannot hear the falconer” paints a vivid image of the natural order coming apart. “Mere anarchy is loosed 
upon the world” describes an onslaught of destruction almost matter-of-factly. 

But after those eight lines, the poem suddenly becomes, as Ms. Vendler notes, “oracular.” Like the Delphic 
oracle, this Yeats speaks cryptically. “Surely the Second Coming is at hand,” he says — but of course, “surely” 
here means its opposite: what follows is not certain at all. Yeats goes on to announce “somewhere in sands of 
the desert/ A shape with lion body and the head of a man” — an indefinite creature in an indefinite place. 

The poem reflects, as Harold Bloom, the Yale professor and literary critic, says, Yeats’s belief that a “change in 
god” was coming, “and that the 2,000-year reign of Christianity was about to end.” But it does not reveal who 
this god will be. Its last two lines are a question: “And what rough beast, its hour come round at last,/ Slouches 
towards Bethlehem to be born?” 

“The Second Coming” is a powerful brief against punditry. The Christian era was about the ability to predict the 
future: the New Testament clearly foretold the second coming of Christ. In the post-Christian era of which 
Yeats was writing there was no Bible to map out what the next “coming” would be. The world would have to 
look toward Bethlehem to see what “rough beast” arrived. 

This skepticism about predicting the future has more relevance to the Iraq war than any of the poem’s much-
quoted first eight lines. The story of the Iraq war is one of confident predictions that never came to pass: “We 
will find weapons of mass destruction”; “we will be greeted as liberators”; “the insurgency is in its last throes.” 

The confident predictors who have been wrong in the past do not hesitate to keep offering up plans. That is true 
of President Bush, certainly: he talks about what his “troop surge” will do as if he had never been wrong before. 
It is also true of the pundits. The co-author of “Things Fall Apart,” the Brookings guide to going forward in 
Iraq, is Kenneth Pollack, who is — incredibly — best known for his 2002 book “The Threatening Storm: The 
Case for Invading Iraq.” 

It is bizarre to see shards of “The Second Coming” appended to the Brookings report, or to any of the other 
plans and prognostications about the war in Iraq. Yeats, who grew up feeling “sort of ecstasy at the 
contemplation of ruin,” did not just welcome whatever new order his rough beast was ushering in. He believed 
the only way it could plausibly be spoken of was in the form of a question. 
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Appendix F 
Sample of Creatures: The Card Game Deck 

 

 


